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What great teaching looks like in our school:
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https://sites.google.com/view/walkthrus/what/explaining-modelling/modelling-handover-i-do-we-do-you-do
https://sites.google.com/view/walkthrus/what/explaining-modelling/scaffolding
https://sites.google.com/view/walkthrus/what/explaining-modelling/set-the-standards
https://sites.google.com/view/walkthrus/what/explaining-modelling/metacognitive-talk
https://sites.google.com/view/walkthrus/what/explaining-modelling/developing-reading-fluency
https://sites.google.com/view/walkthrus/what/explaining-modelling/deliberate-vocabulary-development
https://sites.google.com/view/walkthrus/what/questioning-feedback/feedback-that-moves-forward
https://sites.google.com/view/walkthrus/what/behaviour-relationships/positive-relationships
https://sites.google.com/view/walkthrus/what/questioning-feedback/show-me-boards
https://sites.google.com/view/walkthrus/what/questioning-feedback/think-pair-share
https://sites.google.com/view/walkthrus/what/questioning-feedback/say-it-again-better
https://sites.google.com/view/walkthrus/what/questioning-feedback/cold-calling
https://sites.google.com/view/walkthrus/what/questioning-feedback/process-questions
https://sites.google.com/view/walkthrus/what/mode-b-teaching/hands-on
https://sites.google.com/view/walkthrus/what/practice-retrieval/weekly-monthly-review
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3. Ensure all pupils have access to high quality teaching = responsive, adaptive teaching
Lesson Structure
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High quality teaching benefits pupils with SEND
The ‘Five-a-day’ principle
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More information about fincing better ways 1o support pupls with SEND, including thess five principles.
and more specialis interventions, can be found in the EEF's guidance report *Soacisl Ectucational Nseg
Manstraam Schools
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https://sites.google.com/view/walkthrus/what/explaining-modelling/modelling-handover-i-do-we-do-you-do
https://sites.google.com/view/walkthrus/what/explaining-modelling/scaffolding
https://sites.google.com/view/walkthrus/what/explaining-modelling/set-the-standards
https://sites.google.com/view/walkthrus/what/explaining-modelling/metacognitive-talk
https://sites.google.com/view/walkthrus/what/explaining-modelling/developing-reading-fluency
https://sites.google.com/view/walkthrus/what/explaining-modelling/deliberate-vocabulary-development
https://sites.google.com/view/walkthrus/what/questioning-feedback/feedback-that-moves-forward
https://sites.google.com/view/walkthrus/what/behaviour-relationships/positive-relationships
https://sites.google.com/view/walkthrus/what/questioning-feedback/show-me-boards
https://sites.google.com/view/walkthrus/what/questioning-feedback/think-pair-share
https://sites.google.com/view/walkthrus/what/questioning-feedback/say-it-again-better
https://sites.google.com/view/walkthrus/what/questioning-feedback/cold-calling
https://sites.google.com/view/walkthrus/what/questioning-feedback/process-questions
https://sites.google.com/view/walkthrus/what/mode-b-teaching/hands-on
https://sites.google.com/view/walkthrus/what/practice-retrieval/weekly-monthly-review
https://teacherhead.com/2022/09/21/responsive-teaching-in-action-an-idealised-sequence/
https://educationendowmentfoundation.org.uk/news/moving-from-differentiation-to-adaptive-teaching
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-high-quality-teaching-for-pupils-with-send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-high-quality-teaching-for-pupils-with-send
https://educationendowmentfoundation.org.uk/news/eef-blog-flexible-grouping-what-is-it-and-why-use-it
https://educationendowmentfoundation.org.uk/news/eef-blog-flexible-grouping-what-is-it-and-why-use-it
https://educationendowmentfoundation.org.uk/news/eef-blog-flexible-grouping-what-is-it-and-why-use-it
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Flexible Abocate groups temparanly, based on current level of mastery. This
mng could, for example, be a group that comes together to get some

additions! speling Instruction based on current need, before re-joining
the main class.

Create a positive and supportive environment for all pupils witho
exception

Using Tachnology can be used by a teacher to model worked examples; it can
tech nology be used by a student to halp them to learn, to practice and fo record
their lsaming. For instance, you might use & class visualser fo share
students” work or 0 jointly rewaork an incomrect model.
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Summary of recommendations l

Effective practices

TAs should supplemnant - not replace - the teacher, This maans that pugits who
X struggle most shoud spend ot lesst as much time with the teacher as other pupils, if
Deploy TAs in ways more.

that enable all pupils et

to access high- Ensure working relationships between teachers and TAs meet all pupils’ needs, with
quality teaching the teachier retaining responsibiity for all pupis.

+ Suppont teachees and TAS 10 identity practices which ¥ihibit pupd learming and engsge (R H 1
in effective alternatwves. I n I n g

™ Creating attention, goals, activating knowledge

~ = - op * . y Deploy TAs IO‘ shewld be 4 key consideration of TA deployment.
Teaching Assistant - pupil interactions T ) ceatoldieaming - S —— conditions such
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« Ensure pupis hav the o attempt tasks indepandantly bafors intervening
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 E

ure all pupils have access 1o high-quality teaching with ther

Scaffolding framework

Successful TA-pupil interactions provide the support pupils need, but not more than they need.

support first, informed by a deep knowledge of their pupils and what they might need for a spe
sh that TAs can pupts tively
i i i i ! i il T ] onitored, and linked
Th!s framework aims to shqw what this might mean for TAs' work w_|th puplls._and offers exam) ‘ :;1:‘:2' w:;fmm et Homere; Sioma et o b sty oo E and linked to
independence over time. This framework can be used by TAs reflecting on their practice, teach J = d < O
evidence based, + Aeflect an the purpoze of interventicns and engage with the evidence base befare
support colleagues. J deplaying TAS to deliver stnactured intervent
structured + Monitar progress 1o be sure the benefit af the intervention cutweighs time away from
Interventions where the classeocm

appropriate

+ Support teachers and TAs 10 engage in bridging practices that connect kaming stude“ts areu
belween mlerventions and the cassroom -

Effective implementation

Pupll works with
greater ' Definition

Independence

School leaders should ensure staff are on the same page about the role of the TA and
how they can most effectively support pupds. Emsuring teachers and TAs are well
prepared to that TA havea

Self-scaffolding . 3 o ‘work

Pupils independently create their own pasitive impact on pupits.
Self-scaffolding represents the highest level of pupil reminders. This might be a mind map
key information or symbols/codes thafl"
the child to condense the learning.

+ Pravide clarity on the rale of the TA foe allin the schocl

‘processing and thiniing. Self-scaffolders can: plan how to
approsch a task. problem-soive as they go; and review how
they approached a task.

+ Ensble TAs 10 be effective in their role and teachers to work effectively with TAs,
through effectie prafessional development

+ Develop orgoing cocedination and comimenicstion so that teachers and TAs are
prepared far their day-to-day roles

pling Encodvaging puplls o draw Opon thalr Effective TA deployment is complex and dependent an o range of factors. School
e 4 " {0 identify visual prompts i Engageallstaffin [P AcH) ek i
scaffold. Prompts encourage pupds 10 draw on their own classroom, such as task planners, a ni

and the

the process of + Ensure TA deployment

implementing challenges of putting
5 + Engage and g the school community 1o build a shared understanding of good TA
effective TA pract

rifcemed by both the underginning evidss

knowledge but refrain from specifying  strategy. The sim i list of actions, or working walls. L
ctice.

10 nudge pupils into deploying  self-scaffolding technique

SET THE
STANDARDS

deployment + Be deliberste sbout deployment decisions, which should be tsken in the context of the
school and its current priceities.

Clueing Providing visual clues to scaffold pupi
ot i i ing of key concepts or reca
solve s problem, but find # Gificult 1o cal them 1o mind. essential ion, such as which have been

Clues warded as questions provide a hint in the right and representations in maths, images to successful: ') remember that when you did this
direction. The answer must contain a key piece 0: support vocabulary learning, or simple well before, you followed the writing frame..."
l"“]'w";’:::'::l":m mipesiisedidahonines images of events in a sequence.

partially completed examples to help a pupil
get started on a task.

Modelling
p " pupi Providing a visual demonstration or model of Giving a model of a successful response to a Prviding & witian workad sxample fer a pupil
encounter a task that reauites 3 ew kil o strateqy Ths, the task for a pupil to use as a basis for their task: 'If | were answering this question, my o e R b R e S AR
1t experts, i own work. sentence starter might be...” )
il i watch and listen. il same
step for themselves immediately afterwards.
HING WALKTHRUS
Correcting Providing annotations to identify and correct

Correcting any errors or misconceptions for a
pupil: I can see a mistake here, the correct
response is..”

in a pupil's work (without
thinking. i todo requiring pupils to correct these for

this, howeves, the principle of providing lesst help first themselves).

should be considered before deciding to do 0.

Writing the correct answer, spelling, or method
for a pupil to copy.
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https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-high-quality-teaching-for-pupils-with-send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-high-quality-teaching-for-pupils-with-send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-high-quality-teaching-for-pupils-with-send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-high-quality-teaching-for-pupils-with-send
https://teacherhead.com/2023/06/09/first-principles-of-teaching-and-learning/
https://sites.google.com/view/walkthrus/what/explaining-modelling/scaffolding
https://educationendowmentfoundation.org.uk/news/moving-from-differentiation-to-adaptive-teaching
https://educationendowmentfoundation.org.uk/news/moving-from-differentiation-to-adaptive-teaching
https://sites.google.com/view/walkthrus/what/explaining-modelling/set-the-standards
https://thirdspacelearning.com/blog/adaptive-teaching/
https://thirdspacelearning.com/blog/adaptive-teaching/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-high-quality-teaching-for-pupils-with-send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-high-quality-teaching-for-pupils-with-send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-high-quality-teaching-for-pupils-with-send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-high-quality-teaching-for-pupils-with-send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-high-quality-teaching-for-pupils-with-send
https://asset.nasen.org.uk/Understanding%20Inclusion%20Miniguide.pdf
https://asset.nasen.org.uk/Understanding%20Inclusion%20Miniguide.pdf
https://asset.nasen.org.uk/Graduated-Approach%20with%20notes.pdf
https://asset.nasen.org.uk/Graduated-Approach%20with%20notes.pdf
https://asset.nasen.org.uk/Graduated-Approach%20with%20notes.pdf
https://asset.nasen.org.uk/Graduated-Approach%20with%20notes.pdf
https://asset.nasen.org.uk/Graduated-Approach%20with%20notes.pdf
https://asset.nasen.org.uk/Graduated-Approach%20with%20notes.pdf
https://educationendowmentfoundation.org.uk/news/how-to-deploy-teaching-assistants-in-your-school
https://educationendowmentfoundation.org.uk/news/how-to-deploy-teaching-assistants-in-your-school
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
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